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GLAS PROJECT  -  WORK BASED LEARNING (WBL) CORE THEME 
 
 
RECOMMENDATIONS FOR WBL POLICY DEVELOPMENT – FINAL DRAFT 
 
 
1. Introduction 
 
 
The GLAS project brief detailed four key deliverables for the WBL theme.  Among these 
was a “policy paper”.  Following the positive, professional dialogue at e-conferences, by 
email and at the mobilities in Tarragona and Lisbon, the project team agreed that the most 
appropriate way to address this objective was to draw on our shared experience and 
understandings to make focused recommendations that might underpin the development 
of WBL, foster best practice and guide the ongoing development of policy in each country.  
It is likely, however, that the recommendations made here will have applicability to WBL 
systems in member states beyond the GLAS project group.  
   
The recommendations that follow are based on a shared belief that WBL is an essential 
strategy to enable adults to integrate continuing personal and professional and 
employment development with a working life.   As such it has a key role to play in 
supporting lifelong learning across Europe, across all social classes.  In its most flexible 
modes WBL brings learning into workplace settings that differ markedly from the settings 
of formal compulsory education and have particular relevance to learners who may not 
have been successful in traditional learning environments.  WBL has the capacity to 
engage or re-engage people who lack formal learning and qualifications through focusing 
on the knowledge, skills and competencies acquired for, at and through work.   It is an 
approach that has relevance to all hard-to-reach learners including those who may be 
disadvantaged by gender and/or social class or have become disaffected with mainstream 
education. 
 
The recommendations are divided into two groups, recommendations for best practice and 
recommendations for further action and research. 
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2.  Recommendations for best practice 
 
 

• 2.1   WBL of all types must be underpinned by robust, consistent and 
demonstrable Quality Assurance (QA).  This is irrespective of where the locus 
of responsibility for QA is – national, local or institutional (provider and 
company) 

 
• 2.2   QA guidelines, codes of practice and frameworks for WBL must be 

published, publicly available and easily accessible to all.  Buy-in or 
subscription to agreed QA systems significantly enhances credibility and trust 
in WBL in provider institutions, with employers and with learners 

 
• 2.3   WBL services must be properly and appropriately resourced with 

dedicated staffing, as appropriate, appointed by all partners to the provision 
 

• 2.4   All professional roles in WBL such as manager, tutor, adviser, mentor, 
internal/external assessor, evaluator, administrator should be clearly defined 

 
• 2.5   All documentation that relates to the WBL process, of whatever type, 

should be easily accessible.  All users – staff, students and others should have 
dedicated documentation 

 
• 2.6   Staff training, preferably accredited and/or to agreed, common criteria 

should be available for all roles in provider institutions and companies 
 

• 2.7   All charges and costs to companies and to learners should be published, 
clear, consistent and available on demand  

 
• 2.8   Learning resources in institutions and in-company and other support for 

learners, should be fit for purpose, published, clear, consistent, readily 
accessible and regularly reviewed/updated 

 
• 2.9   All WBL provision offered in the workplace, should be subject to regular 

evaluation and review, consistent with the methods in place for review and 
evaluation of institutionally based WBL 

 
• 2.10   High visibility, dedicated promotion and marketing information about 

WBL services should be readily available to learners from a variety of sources 
e.g. website, telephone, prospectus and dedicated WBL literature aimed at a 
general audience and targeting specific groups of learners. It must not be 
buried or appear exclusively in other course related information 

 
• 2.11   Lines of management, responsibility and accountability for WBL in 

institutional and company systems must be clear and fit for purpose 
 

• 2.12   WBL development benefits greatly from the support of senior/influential 
staff who act as “WBL Champions” at institutional and national level. 
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3. Recommendations for further action and research 
 
 

• 3.1   There should be a national proactive campaign in each partner country to 
increase the status of WBL throughout the higher education system.  This 
should be targeted at recruiting both students and staff.  Students, particularly 
those from disadvantaged or disaffected groups, should be presented with 
work based routes as a viable, different and suitable alternative route into HE 
and skilled employment.  Staff in HE should be encouraged and incentivised to 
see WBL, particularly in the more flexible formats, as having parity of esteem 
with other academic teaching, learning and research 

 
• 3.2  Training programmes should be available for all university and company 

staff across the various academic and administrative roles and responsibilities 
required in WBL.  These should, ideally, be accredited at an appropriate level 
and to a recognised national standard 

 
• 3.3  Universities should look for multi-faceted links with business and industry.  

Partnerships should include links in teaching and learning, curriculum 
development, staff exchange, joint research and consultancy as appropriate.  
This would help promote parity of esteem for vocational and work based routes 
with more traditional provision 

 
• 3.4   HE awards and award structures, generally, should be more flexible in 

size, shape and design to enable a more flexible response to the needs of 
WBL.  Although here are many excellent examples of bespoke and negotiated 
provision, the overall culture of full-time, on campus, full awards which is 
largely mirrored in funding methodology, is not conducive to innovation 

 
• 3.5  Greater creative use should be made of the inherent flexibility of credit 

based modular structures to enable WBL programmes to develop a ‘step on 
step off’ approach to higher education that is not linked to, or limited by, the 
structures and timescales of standard provision 

 
• 3.6   There is little evidence at national or strategic level of the active 

promotion of WBL as a way of gaining higher education awards in any partner 
country despite it being noted by governments as an important part of HE.  In 
the current European context of economic recession, rising unemployment and 
skills shortages, this does not make sense.  Unlike compulsory pre-university 
education, WBL is not something that people would obviously know anything 
about.  This should be addressed by governments creating generic 
promotional material made available through volume outlets such as television.  
Material should target different vocational areas, different academic levels and 
different target learner groups.  This should be designed to precede and 
complement existing WBL marketing and promotion materials already 
available from many providers and encourage others to develop them 
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• 3.7   Currently available “learner journey” case studies of how WBL has 
transformed the lives of individuals makes compelling reading. (see the case 
study section of the WBL theme).  However, this material is not readily 
available and would generally only be seen by those who are already looking.  
This should also be available as nationally backed public information and not 
exclusively tied to recruitment to a specific institution 

 
• 3.8 There should be focused research on the learner benefits of WBL broken 

down by type of learner. It is not sufficient or realistic for WBL to be developed 
for particular groups, such as women and people from lower social classes, 
based on the perceptions that predominantly middle class, high achieving, 
successful and invariably traditional learners may hold about their needs.  
They must be consulted directly in an appropriate manner.  (This 
recommendation is also made in respect of APL in the GLAS APL Core 
Theme) 

 
• 3.9  Governments and other public and private bodies should support a high 

profile programme of public recognition and celebration of innovative and 
successful practice of WBL in companies and universities, separately and in 
partnership.  This might involve annual awards, kitemarking, certification, and 
other endorsements of practice. 

 
• 3.10   There must be a sustainable, logical and equitable funding model for 

WBL.  Governments should consider tax incentives for employers who actively 
encourage and invest WBL through education/employer partnerships, through 
shared curriculum development, recruitment and in-company training and CPD 

 
• 3.11   There should be financial incentives for students to encourage a positive 

“learn and earn” culture and a positive attitude to study via work based routes.  
The UK could use the new HE funding methodology (starting 2012/13) as an 
opportunity to consider possible new models for the funding of WBL, and 
processes that it may encapsulate such as APL, that are consistent with 
mainstream funding provision.   

 
• 3.12   The partners should make constructive use of the professional learning 

and experience they have gained in different education and employment 
sectors.   

 
• 3.13   The continuing development of WBL would be significantly helped by 

the availability of high quality, accurate and reliable data regarding 
participation and patterns of use across the different categories of WBL. This 
would ideally be capable of showing overall national participation rates by 
sector, by subject, by mode of attendance and by learner type.  This detailed 
and textured data is currently not available in any of the partner countries. This 
kind of data could be used to target development funding and to support 
further focused research 

 
• 3.14   Partner countries and others should consider developing WBL as an 

explicit “return to HE study” strategy to address the high undergraduate drop 
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out rates experienced in all countries. This would ideally be done in 
collaboration with employers, employers groups and Trades Unions.  As many 
students drop out in order to go into employment it may be possible to enable 
them to re-engage with higher level learning through personal or bespoke 
awards, company schemes and targeted CPD.  It may also be possible to use 
APL to recognise and repurpose any HE learning completed before dropping 
out.  (This is also identified as a key development recommendation in the 
GLAS APL core theme). 

 
• 3.15  WBL should be reconceptualised as an explicit higher education strategy 

to widen participation and enhance social mobility rather than being 
considered simply as an alternative method of programme delivery 

 
 
 
It is recommended that this paper is read in conjunction with the Project Report for the 
WBL theme. 


