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Recommendations for Policy 

Community and Civic engagement 

1.0 Introduction 

 
Following the positive, professional dialogue at e-conferences, by email and at the mobility 
in The Netherlands, the project team agreed to make focused recommendations that might 
underpin the development of Community and Civic Engagement (CCE) strategies, foster best 
practice and guide the ongoing development of policy in each country.  
 
It is likely, however, that the recommendations made here will have applicability to CCE in 
member states beyond the GLAS project group. The recommendations that follow are based 
on a shared belief that CCE can support lifelong learning across Europe, and in particular 
including those who may be disadvantaged by gender and/or social class. 
 
The recommendations are divided into two groups, recommendations for policy and 
recommendations for further action and research. It is recommended that this paper is read 
in conjunction with the Project Report for the Community and Civic Engagement core 
theme. 
 
 

2.0 Recommendations for policy  

 

 Universities role as an important regional body needs to be explored from both the 
perspective of HEIs themselves and other stakeholders. 
 

 Community and civic engagement should be embedded within institutional strategy, 
therefore becoming a core part of HEIs’ mission. Leaders should also be fully engaged 
with this mission to contribute to the improvement of local social and cultural capital. 
The Spanish case study presented is an example of how CCE individual initiatives are 
included in an HEI strategy and in the Board of Governor’s strategic plan. HEIs should 
find a systematic way of detecting needs in society and communities, not based soley on 
individual leadership.  
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 An internal institutional monitoring and funding structure should be developed that is 
able to define, lead and account for a CCE strategy, to avoid the current overlaps and 
gaps between the different bodies/staff roles in charge. Some universities, especially in 
the USA, have specific offices organising institutional CCE. HEIs should study best 
practice in this field and adapt their governance model accordingly to more efficient 
structures. 
 

 A reliable internal evaluation model should be set up, that can be used to compare 
actions, to improve their results and to harmonize what is understood by CCE initiatives. 
This model should also include qualitative monitoring and evaluation, along with 
measuring quantitative targets and activity. 
 

 Encourage active involvement on the part of students, academic staff or the HEI as a 
whole in actions (such as service learning or citizenship skill-development) related to the 
public good and social cohesion. HEI can make a difference to the civic/social/economic 
life of our communities through the development of appropriate competences, skills and 
values. This can be done through curriculum development and through the recognition, 
through the staff development processes and the Research Evalutaion Framework (or 
equivalent), of the value of the work. Universities should give CCE status  within its 
structure (on a par with teaching and learning). 
 

 The promotion and involvement in partnership or dialogue with other constituents 
outside HEIs is crucial, as forming partnerships is key to effective CCE initiatives. HEI 
should proactively negotiate opportunities for civic and community engagement with 
government agencies and non-profit organizations, especially at a local level. They 
should utilize their networking resources within their community to find partners and to 
build strong long-term relationships. In many cases, partnerships start small and 
informally, but they can grow in size and formality over time when mutual benefits arise.  
 

 Equal value should be given to both voluntary community work experience and paid-
work in APEL processes to help both widening participation in HE and CCE. In Spanish 
universities, students do not always get credit recognition for voluntary work. 
 

 CCE strategies should be targeted to specific target groups. From the GLAS project 
perspective, working class people and women should be an important part of these 
strategies. Though today, it cannot be forgotten under-represented targets or groups are 
dynamic and are not fixed. e.g. Spanish youngsters (unemployed youngsters and the 
“ninis”1 in Spain) are becoming long-term unemployed people and maybe CEE initiatives 
could bring them back to a more active life and a LLL personal action plan.  
 

 Existing systems of Service Learning should be explored to support community 
engagement. e.g in the Netherlands, using the example of the immigrant women, who 
participated in the GLAS panel. Students who study communication science could help 
these women as part of their Service Learning course by developing special training to 
enhance communication skills. Students of human resources studies could support these 

                                                           
1
  “Nini” stands for “Not in education or employment” 
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women in enhancing their networking skills and could develop special training in job 
seeking and writing biographies. In this way, Service Learning contributes to the personal 
growth of women and possibly to a better preparation for HE. 
 

 To get more insight in the extra curricular activities of students and to monitor the 
opportunities of service learning in relation to lifelong learning, it maybe necessary for 
universities to employ a CCE-officer who is responsible for supporting and stimulating 
CCE-initiatives and the alignment of the contacts between students, staff and the 
community. 
 

 In UK recognition of CCE initiatives could be more closely monitored through inputs on 
Widening Participation Strategic Assessments / Access Agreements.  
 

 At a national level, government should also encourage service-learning by providing 
grant support for HEI-community partnerships, including HEI-social enterprises 
collaborations. Government to take the lead in rewarding and recognizing community 
partners for their work and contribution.  

 

3.0 Recommendations for further action and research  

 

 Independent research is needed on how to improve our understanding of the social 
impact of HEIs, and to propose a framework and methodology that facilitates social 
impact measurement, from a quantitative and qualitative point of view. 
 

 Independent research should analyse the role of civil society and whether the 
strengthening of the civil society due to the economic crisis and deep social problems 
could change how CCE is perceived by targets groups, HEI, local organisations and policy 
makers. This work should be cognizant of the increasing agendas of internationalism 
which may be creating a tension with localism and the needs of communities who find 
themselves located alongside universities. 
 

 It is necessary to conduct more research into the needs of potential lifelong learners. The 
GLAS-panel was a small research group, but generated a lot of insights into the needs 
and circumstances of migrant women who have the ambition to go to HE. Without this 
knowledge universities cannot offer proper academic programmes appropriate to the 
needs of these women. Also this knowledge is relevant to develop a CCE policy that aims 
to stimulate lifelong learning in the local communities of the universities. 
 

 In Europe, citizenship participation rate in CCE differs among EU country members. In 
Spain, for example, participation rate in volunteering activities is relatively low compared 
to countries such as The Netherlands. For that reason, research studies on how cultural 
differences affect CCE are highly recommended. These research projects should also 
focus on how to overcome cultural barriers to foster CCE initiatives. 
 

 The economic crisis is negatively affecting the budget of all the CCE programmes, as 
these programmes are not always perceived as a priority at an institutional level. One of 
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the reasons is the lack of knowledge about social performance indicators. In general, HEI 
have not established standardised criteria to measure both the social and the economic 
value added of their activities. So, further research is needed in order to establish 
harmonised indicators to evaluate CCE actions.  
 

 Universities can get smarter in ‘using’ their students who already act as a volunteer in 
the local communities. Through these students, universities can engage and get in touch 
with potential lifelong learners. The students play an important role in stimulating these 
potential learners. Universities could support these students in the professionalising of 
their activities. Universities could also hand out certificates to these students for the 
extracurricular activities. The certificates are valuable for their biographies and give 
recognition to the importance of the work they do. Also the issue of awards, such as the 
ECHO award, is an example of how universities can recognise extracurricular activities.  

 

 Finally, it is worth thinking about the role that the third social sector can play. In Spain, 
and especially in Catalonia, the third social sector is now regarded as a social agent that 
needs to network and collaborate both within the sector itself and with other agents 
such as the public administration, funders, the business world and the tertiary education 
system. It is important to analyse models and best practices for effective collaboration 
among all of these stakeholders because CCE goes beyond the non-profit sector. CCE 
initiatives in HEI must especially take into account the social enterprise world to really 
find synergies that can foster economic and social development, further emphasising teh 
importance of universities to their local community and economy.  

 

 


