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APEL in Spain. The Acredita-T Programme 
 

Background 
 

On the 25th of August 2009 a Royal Decree (1224/2009) was published to recognise skills acquired 
through work experience, and to establish a single procedure to allow a call to establish national 
work experience and professional training in the field of early childhood education and care for 
dependents. This set of actions has been named ACREDITA-T (“Crediting yourself”). Following the 
Copenhagen Declaration (2002), this Royal Decree establishes the conditions to develop a quality 
process following several principles as: 

1. Respect for individual rights: the equal opportunity of access and transparency of the 
assessment process must provide the persons involved adequate opportunities to 
demonstrate their expertise in the relevant units of competency. Access to the procedure 
is voluntary and the results of the evaluation are confidential. Any processing of personal 
data to be carried out during the proceedings and shall comply with the provisions of Law 
15/1999 of 13 December on the protection of personal data. 

2. Reliability: Criteria, methods, and instruments are established to ensure comparable 
results in all participants. 

3. Validity: The assessment methods and their possible specificity in tests must accurately 
measure the professional competence of those who enrol in the procedure. 

4. Objectivity: The assessment and recognition of professional competence will ensure the 
technical accuracy, impartiality of the evaluation committees and will review the results of 
evaluations. 

5. Participation: The definition, planning and monitoring of the procedure is performed with 
the participation of the most representative social partners. 

6. Quality: A verification mechanism ensures internal and external quality, technical accuracy 
and validity. 

7. Co-ordination: Adequate coordination in the actions of all parties responsible for their 
development is established in order to achieve maximum efficiency and effectiveness in its 
implementation. 

The Royal Decree 1224/2009 establishes how to develop the process of validation and the steps 
that all procedures have to follow in order to guarantee the validity of the process. It has 
established two phases of information and guidance; comments on the tools that support the 
procedure; the methods of announcements and registration; and the requirements for 
participation in the procedure.  
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Table 1. Availability of information. A brief summary of official sources 

National 
Government 

Ministry of Education (www.educacion.es) 
 
The National Institute of Qualifications1

www.educacion.gob.es/educa/incual
 

( ) 
 
National Public Employment Service (http://www.sepe.es/) 

Autonomous 
Government of 
Catalonia 

Education Department 
(http://www20.gencat.cat/portal/site/ensenyament 
 
Institut Català de les QualificacionsProfessionals 
 
The model (http://phobos.xtec.cat/icqp/acreditacio/model.htm) 
Participants guides and documents 
(http://phobos.xtec.cat/icqp/acreditacio/documents.htm) 
 
Catalan public employment service (http://www.oficinadetreball.cat) 

Education providers It is compulsory for providers to have a webpage link to Acredita’t 
Programme in order facilitate any participant access to the Autonomous 
Government official information. 

Others  The potential of RPL(E)is also communicated to adult learners by unions 
and employment services via Internet and personal counselling. 

Source: Own elaboration 

 

                                                           
1The National Institute of Qualifications (INCUAL) is responsible for defining, drawing up and updating the 
National Catalogue of Professional Qualifications (CNCP) and the corresponding Modular Catalogue of 
Vocational Education and Training (see annex I for detailed information). APEL case presented in this report 
refers to levels I to 3. Level 3 refers to Intermediate VET diploma or technical degree of the Spanish 
education system. 
 

http://www.educacion.gob.es/educa/incual�
http://phobos.xtec.cat/icqp/acreditacio/documents.htm�
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Participants’ requirements 
 

The requirements for participation are Spanish nationality, or a certificate of residence or work. 
For level 1 qualifications, the applicant must be at least 18 years old; for levels II and III be at least 
20 years old and have work experience and/or training related to the UC2

Participants must demonstrate evidence of their professional and educational background 
through:  

 that is to be accredited. 
In the case of work experience, proof of at least 3 years of experience with a minimum of 200 
hours in total in the last 10 years, or at least 300 hours in the last 10 years prior to the annual 
public call for applications.  

a) For salaried employees: Social Security Treasury certificate. Employment contract or company 
certificate stating the work activity, duration and interval. 

b) For autonomous or self-employed workers: Social Security Treasury certificate of the company 
specifying stating the work activity, duration and interval. 

c) For trainee or volunteer workers: company certificate specifying the tasks, functions and the 
period completed.  

d) For non-formal skills acquired by non-formal means, a document will be required certifying that 
the applicant possesses qualifications related to the UC, stating the contents and hours worked. 

                                                           
2A Unit of Competence (UC) is the aggregate minimum professional skills susceptible to partial recognition 
and accreditation. Each title or certificate consists of several UC and each is associated with one or more 
training modules specified in official titles. This structure facilitates the assessment and accreditation of 
every worker competence unit acquired both through work experience and non-formal or informal learning. 
Recognized and accredited competence units can be accumulated to obtain the accreditation of a 
qualification, an official diploma on vocational education and training (VET) or an Occupational Aptitude 
Certificate. 
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The evaluation and accreditation process 
 

Procedure includes the following phases: 

a) Advice. 
b) Assessment of professional competence. 
c) Accreditation and registration of professional competence. 

 

Figure 1. Procedural phases of evaluation and accreditation of competencies (EAC) 

 

Source: Faguas-Fernández, García-Perla, Toranzo-Cepeda, (2011, p. 327).  

 

1. Assessment. This is a compulsory phase. It may be performed in person or by electronic means, 
when so established by the administration. The advisor studies the professional and educational 
background provided by the candidate and assesses appropriateness or not and identifies the 
opportunities for improvement to successfully pass the EAC requirements. In any case the 
candidate may, despite a negative report, attempt the next phase. 



 6 

2. Evaluation of general competence. The evaluation is carried out considering the advisor’s 
report and the supporting documents and, where appropriate, seeks new evidence to assess the 
general competence. The necessary methods include observation in the workplace, simulations, 
standardised tests of professional competence or professional interview. The selection of methods 
will depend on the nature of the units of competence and the criteria in the guidelines. The result 
will be expressed as demonstrated competence or not. 

3. Accreditation and registration of general competence. Candidates who pass the process of 
accreditation are issued with a credit for each of the UC in which he/she has demonstrated 
competence. The relevant administrator transfers the results to a national register of nominal and 
accredited units of competency. The National State Employment Service (SEPE in Spanish) is 
responsible for this register. For the purposes of employment, administrators will also recognise 
the accredited UC, which will mean exemption from training modules associated to each UC for 
professional certificates. 

The labour (employment) administration also recognises accredited UC, with exemption from the 
training modules associated with UC certificates of proficiency. At the end of the process each 
applicant will receive a document informing him/her of further training opportunities. 

 

Advisers and evaluators 
 

The Royal Decree 1224/2009 also includes the functions of advisers and evaluators and it specifies 
the training they have to have acquired, and how to become a counsellor and/or evaluator. In the 
annex of Royal Decree 1224/2009 the syllabus is included. Finally, this Decree points out the 
composition, procedures and functioning of evaluation committees. 

To carry out the plan ACREDITAT-T, the Ministry of Equality, National Distance Education 
University (UNED), the Ministry of Education and the Public Employment Service signed on 
December 21, 2009, a collaboration agreement to raise awareness among women likely to 
become candidates, and among those responsible for the information, advice and evaluation of 
the Autonomous Government, the characteristics of the procedure for recognition of skills 
acquired through work experience and/or on non-formal training in those aspects that will impact 
positively on the goal of achieving equality between men and women, in accordance with the 
provisions of Royal Decree 1224/2009 of 17 July. 

To fulfil this goal, two courses were articulated  

- To enable candidates to perform the functions of assessment and evaluation in the 
recognition procedure regulated by Royal Decree 1224/2009 of 17 July. 

- To enable people who work to develop information and guidance on the procedure, to be 
trained as guidance advisors, teachers and trainers. 



 7 

These courses were developed in a semi-attendance modality, using e-learning platforms 
typical of the UNED (Spanish Open University), counting with the teaching support of a 
considerable number of tutors, who have previously been trained in a 3-day workshop. 

These courses, taught by the Open University, represented "the starting point" for the ten 
million Spanish people who lack professional qualifications and who can achieve one in the 
coming years, thanks to the 3,000 people who will be responsible for informing, advising and 
evaluating the professional skills of workers without any accreditation or title. 

The aim of this first programme was to reach 8,000 people, mainly women, who have no 
qualifications to sign up for “Plan Acredita-T” to broaden their education and to obtain a 
qualification necessary to work" in residences for the elderly. Since 2011 a qualification to 
work in these residences is compulsory. These qualifications will also favours entry into the 
labour market, thus improving the employment situation of these women, and their social 
mobility.  
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APEL in Catalonia. Acredita’t Programme 
 

APEL in Catalonia is embedded in the above national strategy. To better understand it, a case 
study has been done through semi-structured interviews3

• Understand how APEL is being implemented: objectives, processes, people involved and 
resources needed. 

 with two training providers, located in 
Tarragona, Spain. Data have been analysed with respect to the following objectives: 

• Understanding how APEL is being promoted to target groups. 

• Lessons learned and identified benefits 

• APEL as a bridge to HE 

 

Understanding Acredita’t programme 
 

Many people acquire professional competences through professional experience and/or non 
formal education. Therefore, they have competences but they do not have an official title. In 
Catalonia, “Acredita’t” (“Crediting you”) is a procedure that allows participants to gain an official 
certification that can serve them to obtain a certificate of professionalism, a title of vocational 
education or both things. Acredita’t facilitates labour integration, professional promotion and 
social recognition. In 2012 this programme has been opened to 8,118 participants, who must be 
over 20 years old.  

The main target group include: Individuals in-employment with no formal and/or low levels of 
educational achievement; employers needing to upskill their employees due to regulatory 
requirements where minimum competency levels has been required by law (e.g. Children 
education, Healthcare services) 

 “One of the target groups could be those lacking vocational training courses or technical 
qualification or a further title. These people could start a cycle easily. This line is not very well-
known but more could be exploited considering Spain's unemployment rates”, said one the 
interviewed. But education providers have also another big problem, financial autonomy, as stated 
by another of the interviewed people:  

“We do not have enough financial autonomy. For example, if we find a gap or target 
groups, we cannot finance a specific programme for them. We have identified 17-18 year 

                                                           
3 In one centre one advisor and assessor was interviewed, and in the other one, the manager of centre, who 
has also a trainer profile.  
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old youngsters as a target audience. Some of these youngsters drop out school six years 
ago due to the Spanish real estate bubble and its high salaries”   

In Catalonia, all the process is regulated by a normative, Resolution ENS/2580/2011, of October 
20, on the process of evaluation and accreditation of professional skills acquired through work 
experience or non-formal training routes, and its bases. Table 1 shows the number of entries 
approved in the last Call, where demand exceeded supply.  

Though mostly women participate in the Dependence and Children education calls this does not 
mean women can be considered a target audience. “This is just a consequence of horizontal labour 
segregation”, as stated by one of the interviewees. In that the process is not opened and 
accessible to all kind of workers profile. This idea is corroborated by the fact that the other centre 
analysed, which is more focused in industrial sectors, has almost a 99% male audience. In the 
same way, immigrants are not a target group.  

Table 1.Professional fields and numbers of entries, April 2012 

Water.  
      Professional qualifications: assembly and maintenance of water networks  

 
300 

Automotive 
         Maintenance of electrical and electronic systems of vehicles 
         Maintenance of the engine and its auxiliary systems 

 
50 
50 

Biocides 
         Services for pest control 
         Management services to control harmful organisms 

 
70 
30 

Dependence 
         Social and health care to people in the home 
         Social and health care for dependents in social institutions  

 
2.700 
3.518 

Children education  
      Kindergarten  

 
500 

Hotel 
Kitchen 

 
100 

Health  
      Health transport4

 
 300 

 Source: Autonomous Government, 2012 

 

To participate in the process participants need to pay a public tax, which is quite economic (see 
Autonomous Government webpage), so “from the learners perspective, cost is not such a big 
deal”. Information about the process is public and transparent. 

During the evaluation and accreditation process it is important to not forget the profile of the 
learners and adapt the process in accordance. As the audience (the learners) is mainly low skilled 
and middle-age people it is crucial to establish easy-to-follow processes. “The learner wants to 
                                                           
4 A pathway for ambulance attendants wishing to earn certification as paramedics 
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reach his or her goal using a simple and clear process. Here, the role of our advisors and assessors 
is very important. These trainers and experts guide participants through the process of 
demonstrating evidence of their professional and educational background”, said one of the 
interviewee. 

To assure quality results, advisors and evaluators must acquire the necessary skills for assessing 
competences and encouraging applicants (see Annex I). They also need social competences to 
manage conflict, interpersonal relationships and motivate participants to follow the APEL process 
in order to increase the number of accredited participants. Royal Decree 1224/2009 establishes 
qualification requirements and training context modules for advisors and evaluators. These 
contents blocks include a learning module on ethics and quality which can serve to quality 
assurance. Advisors should have a thorough knowledge of the education and training system; a 
thorough knowledge of the validation and assessment process, and an understanding of the 
labour market, thus following CEDEFOP European Guidelines for Validating Non-Formal and 
Informal Learning (CEDFOP, 2009). 

 

Acredita’t benefits 
 

The success of APEL in Catalania must be evaluated from an outcome perspective. In that sense, 
employers, applicants, education providers, advisors and evaluators can benefit from APEL. Table 
2 summarizes some of our findings. 

Table 2. Summary of benefits 

For employers Satisfy regulatory requirements, particularly in 
Healthcare services. 

For applicants Improve self-esteem giving visibility to hidden 
knowledge, better skills and competencies; 
increasing occupational mobility; return to Lifelong 
Learning;  identifies skills strengths and deficits; 
access to a qualification 

For education providers Increase revenues and funding; Enhances image; 
curriculum match with the world of work; improve 
quality of education; strength tutorial function.. 

For advisors/evaluators Update knowledge; be in touch with reality; 
knowledge transfer between the business world and 
education providers.  

Source: Own elaboration 
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These benefits are reinforced by the opinion of education providers: 

• Regulatory requirements for employers: “Healthcare providers inform their workers about the 
accreditation process and encourage them to join the process. The reason? By 2015, 
companies will need to have a percentage of qualified workers for receiving public funding” 

• Funding, image and knowledge transfer:  

“The benefit for the centre is economic and it also improves our image. As a professional 
involved, this programme helps me to remember professional practice. It helps us to keep 
in touch with the world of work. This is useful to help us to match curriculum content with 
professional reality. There is a broad knowledge transfer between what we learn as 
advisors and evaluator and the classrooms”.  

“Participating in APEL processes give us extra-work, but we consider it a worthy investment 
because participants can be our future students … though our workforce is not growing”. 

“We evaluate people based on their skills associated to units of competences, which are 
related to professional qualifications. Now, we are changing our focus from content to 
competences. This is challenge for us because we were used to assess content rather than 
competences. As educators we gain new and transferable knowledge.” 

In general, the main objective of Acredita’t programme is to reduce vulnerability in terms of 
retaining employment, improving their employability and career mobility, promoting their 
participation in further education/training. For that reason, “gaining access to a qualification is 
one of the main benefits for the learners”. Though, “from the point of view of economic 
development, a title is useful only if it helps to create new jobs”, said one of the interviewed 
people. 

The learners use APEL for validation of their learning but they also learn during the process, as 
advisors and evaluators. 

Interviewees have also emphasized that those mechanisms for recognition and validation of 
experience and informal learning are worthy because, “they allow people to capitalize their 
knowledge in terms of lifelong learning”. 
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Acredita’t as a bridge to HE 
 

Strategies to widening participation in HE must be inclusive of all age groups, committed to the 
development of systems to promote flexible entry, transfer and progression and accreditation of 
formal, non-formal and informal learning. Adults participating in Acredita’t programmes have their 
learning through life and work experiences valued and recognised. But, is this enough to 
encourage them to enter into HE? The answer is no.  

Barriers to returning to education must be first addressed considering the low skilled learner 
profile, and their age (“too old to be interesting in having a HE degree”, as stated by the 
interviewee). Due to the learners’ profile, education providers participating in the Acredita’t 
programme do not focus on promoting access to the university. 

Fortunately, there are also opportunities to be explored in Spain. For example, the dropout rate, 
presently standing at 30% in HE, doubles the EU rate. This dropout rate represents 3,000 millions5

Another source of opportunities comes from working people with special educational needs. “For 
example, sometimes chemical industries demand a partial Chemical engineering degree to their 
employee”. In that specific case, HEI could apply APEL processes for the accreditation of non-
formal learning and working experience, thus offering partial degrees to these workers. At the 
same time, this idea could be transferred to other degrees and full-time or part-time workers.  

 
of euros and a huge workforce without an official HE qualification. In tertiary education, new 
vocational study programmes could be defined to take advantage of the lifelong learning needs of 
this population. This process will require a strong political commitment, the involvement of HEI 
and other stakeholders. In a near future, these programmes could be a tool to widening 
participation among those who have left HE for finding a job.  

In Spain, and Catalonia, the experience of APEL in secondary education has demonstrated the 
need for political commitment, and for understanding the labour market. Given the development 
of the Acredita’t processes, transferability of learned lessons to HE can be a reality.  

A deeper discussion about Acredita’t implementation could provide useful information on what is 
transferable to HE and what is not. The importance of this transferability analysis is especially 
evident in the current economic crises and recessive labour market situation, where rapid, 
innovative and adequate responses from the education system, at all levels, are extremely 
valuable. Success factors of Acredita’t programmes are similar to success factors in HE and 
therefore are transferable to higher education contexts.  

To succeed three key factors must be considered. First of all, it is important to identify potential 
target groups and their needs as lifelong learners. Second, to change the role of the HEI from a 

                                                           
5 Source: Ministry of Education, http://www.nuevatribuna.es/articulo/economia/2012-04-13/en-marcha-la-
reforma-universitaria/2012041318310700451.html 
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passive role to an active one. And last but not least, HEI need more autonomy in curriculum 
development.  

From our point of view, APEL in HEI should be presented as growing market with positive financial 
results. 

 

Concluding remarks 
 

As stated in previous research related to APEL implementation the first recommendation for 
promoting APEL concerns national legislation and/or institutional regulations (Valk, 2009). In 
Spain, Royal Decree 1224/2009 is acting as a directive law to foster APEL implementation in a VET 
context at secondary education level. In relation to the legislation role, Davies (2006) and van der 
Kamp (2006) reach similar conclusions.  

HEI should build on existing practice, such as Acredita’t. At secondary education, APEL has 
demonstrated its potential to bridge the gap between informal and formal education and for this 
reason should be considered more seriously by higher education institutions. Acredita’t is based 
upon a compentency-based assessment method and now, higher education degrees are 
predominantly defined in terms of competences and learning outcomes. So, from a 
methodological point of view both systems have a lot in common. 

But, to widen participation “regulation should be more flexible to allow different audiences to be 
involved in APEL processes”. Sometimes, regulations act as a driver for promoting a desirable 
behaviour and others they do not. To apply the philosophy and methodology of Acreditat’ in HE, 
institutional provision and practice should change to make them more welcoming and flexible to 
adult learners. A successful application of APEL in HE should to introduce more flexible curricula. 
At this moment, educational institutions can not offer such flexibility.  
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ANNEX I. Modular Catalogue of Vocational Education and 
Training 
 

The Spanish National Catalogue of Professional Qualifications (CNCP) consists of professional 
qualifications arranged in level of qualification and professional family. The 26 professional 
families which make up the National Catalogue of Professional Qualifications (CNCP) have been 
created according to affinity criteria among the different professional competencies. The 5 levels 
of professional qualification are based on the professional competency required for each 
productive activity taking into account different criteria like knowledge, initiative, autonomy, 
responsibility and complexity, among others, necessary for the accomplishment of every activity. 

The Modular Catalogue of Vocational Education and Training consists of all the learning modules. 
Each module is associated with one of the competence units which form a professional 
qualification. The Modular Catalogue provides a common reference for the integration of the 
vocational education and training offer in order to enable the capitalization of learning and the 
promotion of lifelong learning. This catalogue meets the productive sectors demands for 
vocational education and training (VET). The catalogue aims to increase competitiveness by 
reinforcing the working populations qualifications.  

Professional Families Qualification Levels 
Agriculture (AGA)  
Maritime Industry & Fisheries (MAP)  
Food Industry (INA)  
Chemistry (QUI)  
Personal Image (IMP)  
Health (SAN)  
Security & Environment (SEA)  
Mechanical Manufacturing (FME)  
Electricity & Electronics (ELE)  
Energy & Water (ENA)  
Installation & Maintenance (IMA)  
Extraction Industry (IEX)  
Transport & Maintenance of Motor Vehicles 
(TMV) 
Construction & Civil Work (EOC)  
Glass & Ceramics (VIC)  
Wood, Furniture & Cork (MAM)  
Textiles, Manufactures, Leather & Fur (TCP)  
Graphic Arts (ARG) 
Image & Sound (IMS) 
Computing & Communications (IFC)  
Administration & Management (ADG) Trade & 
Marketing (COM) Sociocultural & Community 
Services (SSC)  
Hotel Industry & Tourism (HOT) 
Physical & Sporting Activities (AFD) Arts & 

Level 1 
Competence in a reduced group of relatively simple 
working activities related to normalised processes, 
in which the theoretical knowledge and practical 
capacities involved are limited. 
Level 2 
Competence in a group of well-determined 
professional activities with the capacity to use 
particular instruments and techniques concerning, 
mainly, an execution activity, which can be 
autonomous within the limits of the above-
mentioned techniques. It requires knowledge on the 
technical and scientific fundamentals of the activity 
concerned and capacity for the comprehension and 
the application of the process. 
Level 3 
Competence in a group of professional activities 
which require the command of different techniques 
and can be executed in an autonomous way. It 
involves responsibility on the co-ordination and 
supervision of technical and specialised work. It 
demands the understanding of the technical and 
scientific fundamentals of the activities concerned 
as well as the assessment of the factors in the 
process and the assessment of the economic 
repercussions. 
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Craftwork (ART)  
 

Level 4 
Competence in a wide group of complex 
professional activities performed in a great variety 
of contexts which require to combine technical, 
scientific, economic or organisational variables to 
plan actions, or to define or develop projects, 
processes, products or services. 
Level 5 
Competence in a wide group of professional 
activities of great complexity performed in different 
contexts, often unpredictable, which imply to plan 
actions or to conceive products, processes or 
services. Great personal autonomy. Frequent 
responsibility on the assignment of resources and 
on the analysis, diagnosis, design, planning, 
execution and assessment. 
 

Source: http://www.educacion.gob.es/educa/incual/ice_catalogoWeb_ing.html 

http://www.educacion.gob.es/educa/incual/ice_catalogoWeb_ing.html�
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ANNEX II. Royal Decree 1224/2009, July the 17th, for the 
professional competencies accreditation acquired through 
work experience 
 
Article 25.Qualifications for advisers and/or evaluators. 
 
1. In order to get from the administration in charge the authorisation to perform the duties of 
advice and/or evaluation, the candidate must meet the following requirements: 
a) At least four years experience in one of the following groups: 

• Teachers belonging to the professional body.  
• Secondary education or vocational training teachers that belong to the relevant 

professional family (area or branch). 
• Trainers specialising in the units of competence specified.  
• Experts in the units of competence specified. 

b) Overcoming a specific training course organized or supervised by the competent authorities. 
The course contents are set out at the Annexes IV and V of this Royal Decree. 
 
2. The persons appointed by the competent authorities as advisers can not participate as 
evaluators in the same call for evaluation and accreditation. 
 

 
TRAINING CONTENT BLOCKS FOR THE ADVISER AT THE PROFESSIONAL 
COMPETENCE EVALUATION 
 
Block 1: Advising Context. 
 
1.1. Qualifications and Vocational Training National System 
1.2. Professional Qualifications National Catalogue- The Professional Qualification: structure. - 
Unit of Competence: professional accomplishments, performance criteria, professional context. 
1.3. Career Information and Guidance Integrated Information System 
1.4. Accreditation of Professional Qualifications: Vocational Qualifications, Professionalism 
Certificates and Partial Cumulative Accreditation. 
1.5. Existing training resources. 
 
Block 2: The evaluation and accreditation of competencies procedure. 
2.1. The procedure stages. 
2.2. The requirements for professional skills evaluation and accreditation. 
2.3. Accreditation effects. 
2.4. Adviser´s duties and responsibilities in the proceedings. 
2.5. Case studies. 
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Block 3: Technical principles in the advising procedure. 
3.1. Types of advice and career paths. 
3.2. Characteristics of the skills acquired through work experience and non-formal ways of 
training. 
3.3. Demand analysis: A study of user profiles. 
3.4. Relationship between the adviser and the candidate. 
3.5. Relationship between the adviser and the Evaluation Commission. 
3.6. Monitoring and continuity at the advising process. 
3.7. Case studies. 
 
Block 4: Methodologies and instruments. 
 
4.1. Criteria and procedures for advising. 
4.2. The procedures manual: the applicants guide, the adviser guide and evaluator guide. 
4.3. Professional and training background: the candidate curriculum vitae. 
4.4. The candidate’s self-evaluation: objectives and instruments. 
4.5. The candidate skills dossier: models, methods and preparing techniques. 
4.6. The professional interview as an advising technique. 
4.7. The initial diagnosis report, reporting results and recommendations for lifelong learning. 
4.8. Case studies. 
 
Block 5: Advising ethics and quality. 
5.1. Quality tools at the advising process. 
5.2. Advising ethical principles and codes of conduct. 
5.3. Accreditation legal issues. 

 
TRAINING CONTENT BLOCKS FOR THE EVALUATOR AT THE PROFESSIONAL 
COMPETENCE EVALUATION 
 
Block 1: Assessment/evaluation context: 
1.1. Qualifications and Vocational Training National System. 
1.2. Professional Qualifications National Catalogue -The Professional 
Qualification: structure. - Unit of Competence: professional accomplishments, performance 
criteria, professional context. 
1.3. Career Information and Guidance Integrated Information System. 
1.4. Accreditation of Professional Qualifications: Vocational Qualifications, Professionalism 
Certificates and Partial Cumulative Accreditation. 
1.5. Existing training resources. 
 
Block 2: The evaluation and accreditation of competencies procedure 
2.1. The procedure stages. 
2.2. The requirements for professional skills evaluation andaccreditation. 
2.3. The accreditation effects. 
2.4. Characteristics of the evaluation stage. 
2.5. The evaluator duties and responsibilities 
2.6. Case studies. 
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Block 3: Evaluation technical principles. 
3.1. Evaluator duties at the professional competence evaluation process. 
3.2. Professional performance, competencies and professional competence evidences. 
3.3. Obtaining sufficient evidence of professional competence as the focus of the evaluation: 
Obtaining types and sources. 
3.4. Assessment methods and tools analysis. 
3.5. The procedures manual: the applicants guide, the adviser guide and evaluator guide. 
3.6. The adviser's report and its use at the assessment/evaluation. 
 
Block 4: The competence Evidence Guideline. 
4.1. Concepts and basic structure. 
4.2. Using the guideline. 
4.3. Case studies. 
 
Block 5: Methods and tools for assessing the professional competence. 
5.1. Evaluation planning. 
5.2. The selection of methods and their implementation in assessment activities. 

• Observation in the workplace. 
• Simulations 
• Standardised tests on professional competence. 
• Professional interview 

5.3. Design and implementation of assessment instruments: reliability, validity and relevance. 
5.4. Evaluation resources optimization. 
5.5. Case studies. 
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