
 

1 
 

                                                                                                     
 
Credit Accumulation and Transfer Pilot Projects – Final Report 
 
 
Please complete pages 1-3 and return by 31 July 2013 
 
This is a requirement as part of the funding. Please complete all the questions to the best 
of your knowledge and return to Lesley_templeman@aoc.co.uk 
 

Project Name: (Please complete) 
 
Linking London CATS Project: A 
collaborative curriculum project, using a 
common approach to credit accumulation 
and transfer in management provision to 
increase progression 
 

Submitted by: (Please complete) 
 
Sue Betts / Pam Calabro 

Please use the following headings to complete your final report. It is necessary for 
all projects to use the same headings so we can compare, contrast and identify 
common themes and issues for the final overall Project Report. There is some 
overlap with the Case Study template – but we expect this report to be 
considerably more diagnostic and analytical with some clear ideas that can 
influence future policy. We expect a report of circa 2,500 words 

1. Key Achievements against Project Bid Aims: 
(Please specify how each original aim has been met, providing any changes in 
project plan, if applicable.) 
 
In this project, we set ourselves a number of very demanding targets.  Looking at these targets, in 

turn:- 

 Work with partners to ensure a more flexible, coherent and progressive management 
offer. This work will include curriculum development to enable partners to offer a 
consistent core management programme, with options in a range of specialist 
management areas. 

Project partners have worked consistently to achieve the first part of this target and this has been 

achieved by the creation of a number of Articulation Agreements, which have opened up the 

management curriculum at Middlesex University and Birkbeck, University of London to courses at 

City and Islington College and Hillcroft College, in particular, and courses in Information 

Technology at Westminster Kingsway College to relevant courses in Information Technology and 

Management at Birkbeck.  

The development of five institutionally specific projects has also been instrumental in opening up 

curriculum at these institutions to new opportunities for APEL, the integration of higher level skills 

and the integration of professional qualifications (See Appendix, for a detailed summary of 

individual project achievements prepared by the project external evaluator, Lyn Brennan, in May 

2013; also, project case studies).  Each institution developed their own project in the light of 
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current institutional aims and this has to be seen as a strength, as this work will now be embedded 

in institutional policies and procedures.  

Early on, at the first steering group meeting, time was spent looking at project aims in some detail 

and it was felt that the second part of this target was over-ambitious given the project time-scale, 

particularly as existing provision is governed by different frameworks e.g. National Occupational 

Standards and QAA.  It was therefore not felt appropriate to work to this. 

 The development of IAG resources to improve the quality and clarity of information on HE 
management opportunities.  

Once articulation agreements were signed, we were able to develop a range of publicity resources 

aimed at college learners interested in progression, and employers with staff in the workplace who 

might be interested in taking advantage of these new opportunities.   

In July, we made contact with the London Councils’ Young People’s Education Team and the 

student leaflet PDFs are being included in a document they are producing called ‘Pioneering 

careers work in London, which will be circulated to schools, colleges, local authorities and other 

key umberella bodies shortly.  The leaflets will also be circulated to the Improving Choices for 

Young People’s group, which will aid their dissemination throughout local authorities in London.   

The employer leaflet is being circulated electronically by unionlearn to its learning representatives; 

also by the Kensington & Chelsea Education team and Haringey Council Adult Learning Team 

and Organisational Development and Change unit.  Hard copies of all leaflets have been sent to 

Job Centres in Camden, Haringey and Kensington & Chelsea and the employer leaflet has been 

uploaded on the Docklands Business Club and East London Chamber of Commerce websites.   

 Detailed credit articulation analysis and development, supported by fourteen articulation 

agreements, which will ensure progression opportunities to and from HE and professional 

qualifications. (The receiving institutions of Birkbeck and Middlesex, Work Based Learning 

Unit, have been chosen for their ability to offer a flexible framework and evening/part-time 

provision). 

See above.  These articulation agreements relate to progression from vocational courses and 

Access courses at Level 3, and for progression to honours degrees from Foundation degrees. The 

process of developing these agreements was extremely laborious and time-consuming, taking far 

longer than we initially envisaged.  However, again, these agreements are now part of institutional 

policy and will be reviewed every three years by the institutions concerned to ensure that they are 

fit for purpose.  We were not able to develop as many as fourteen - (we developed four 

agreements from three institutions to Birkbeck, covering nine courses; and one agreement from 

City & Islington College to Middlesex University covering four courses.) This target was perhaps a 

little over optimistic and individual institutions have also had their own difficulties which have 

impacted on their ability to follow through.   

 Developing and embedding systems to recognise and accredit mature learners’ prior 

learning and experience through the Accreditation of Prior Experiential Learning (AP(E)L). 

This has been the focus of just one project, at Birkbeck, who have drafted processes and 

information for students within the Business School.  The project has built on existing school and 

university work in this area, with the aim of making the process clearer and easier to use by 

external applicants.  The project leader is based in the Business School but reports to the 

university Learning & Teaching Group, so findings will be disseminated university-wide.  

In addition, production of the Staff Handbook ‘A Guide to Understanding and Using Credit’ 

includes generic guidance on utilising APEL processes and will be available more widely (see 
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below). 

 Removing barriers and improving opportunities to progress onto management level 
qualifications to improve access to the professions, taking into account the over-
representation of learners from lower socio economic backgrounds in FE and on 
vocational qualifications. This work will be strengthened by the support of two professional 
bodies CMI and IAM.  

This part of the project has been particularly innovative, as we have worked with the Chartered 

Management Institute, in particular, to integrate their qualifications within named awards. City & 

Islington College has now become a CMI accredited centre and the initial drip feed has led, 

additionally, in the case of Middlesex, to integration in areas outside the project. This is extremely 

positive, as CMI has itself been going through a total re-structuring in the past eighteen months 

and whereas the work at Middlesex built on existing relationships, developments at City & 

Islington College were entirely new. 

Westminster Kingsway College has also engaged in mapping work with ILM, embedding the ILM 

Award in Leadership and Management at Levels 3, 4 and 5 into a variety of HE modules  

 IAM had originally intended to also be involved in the project but, owing to internal reorganisation 

of the Institute, they have not been able to take part in the detailed work of the project. However, 

the project at Middlesex has also involved building in professional recognition from the Chartered 

Institute of Builders and the Royal Institute of Chartered Surveyors into Construction Management 

programmes i.e. chartered membership through Higher Apprenticeships. 

The professional bodies themselves have reported that the enhanced opportunities to integrate 

professional qualifications with academic study offered through the project have been well 

received in their study centres. 

 Production of five to eight case studies, one from each partner. 

We decided early on to make this a mandatory part of partner support for those institutions 

running individual projects and case studies from the five projects are attached.   

 Production of a staff handbook, to ensure the transferability and sustainability of the 

developed methodology. 

We wanted to have a user-friendly web resource that could be made available to staff once the 

project had finished and which would provide, in one place, up-to-date information on 

understanding and using credit. A consultant was engaged and the final hard copy was shared at 

the Project Dissemination event here at Birkbeck on 14 June. Potential use of this resource by 

credit practitioners locally, regionally and nationally will ensure the sustainability of this work 

beyond the life of the project. 

The handbook was a key project objective and a spin-off from it has been the development of the 

Linking London Credit Directory and Register of Expertise, which aims to develop a community of 

academic and professional staff in the London area, interested in working collaboratively within the 

area of credit transfer in FE / HE. At the final meeting of the Steering Group on 14 June, it was 

also agreed to engage a consultant to set up a LinkedIn group. We will shortly explore with 

Birkbeck the issue of legacy work in this area, at a meeting scheduled with the Academic 

Registrar in July. 

2. Key Partners and Roles 
 

The project has ten partners drawn from universities, colleges and awarding / professional bodies.  
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Partners were chosen either because of their reputation or approached us to join the project 

because of expertise / interest. 

The main decision-making work of the project has been achieved through the Project Steering 

Group, of which all institutions were members.  The group met six times, in all. General 

organisation and oversight of all work has been the responsibility of the Project Manager, working 

to a Project Director. 

Of the Steering Group, two universities and three college members have led institutionally specific 

projects, developing themes that underpin the overarching aims of the project.  CMI, IAM and ILM 

have acted in an advisory capacity, as has OCNLR who contributed to the initial curriculum 

mapping.  These partners have given freely of their time / expertise and have been valued 

members of the core team.  With the signing of articulation agreements, new relationships have 

been forged between FEC and HEI members and these will continue after the life of the project. 

3. Description of CATS Model, including progression opportunities and 
occupational sector or sub region: 

(Please provide a diagram if applicable) 
 
Middlesex University is a modern university with extensive involvement in work based learning 
and Birkbeck is a research intensive university which is subject to the regulations of the University 
of London.  Both have existing systems in operation for credit transfer that could not realistically 
be incorporated into a single framework. Rather than a CATS model as such, this potential activity 
is underpinned by the Framework for Higher Education Qualifications in England, Wales and 
Northern Ireland against which all HE awards are judged and credit awarded, and the QCF.   
 
In particular, at Middlesex, use of its work based learning framework to integrate the requirements 
of professional body membership into its modules in the context of Higher Apprenticeships, has 
enabled the University to articulate a transferable model that will be applicable to other subject 
areas.  The requirement to articulate the model as part of the reporting process for the CATS 
project has been a critical factor here. 
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Project activity is centred on the management area, with some off-shoots into IT.  
 

 
4. Summary of Key Issues: 

(This is likely to be the major section of the report – and needs to cover the 
following issues: 
 

 How did you build on previous work/partnerships 

 Barriers and problems faced 

 Innovative or extension of present practice. Examples of new qualification 
design and/or learning delivery 

 Possibilities for Scale and Transfer – other sectors, occupational areas, sub-
regions 

 Examples of Level 4 units/modules in a Level 3 qualification 

 Examples of new partnerships not originally envisaged  

 Relationship to Coalition Government Growth Agenda – see BIS 
Economics Paper No 18 - 
https://www.gov.uk/government/publications/industrial-strategy-uk-
sector-analysis  

 Key Learning Outcomes 

 
 

 How did you build on previous work/partnerships 
 
As a former Lifelong Learning Network, we already had links with most organisations who joined 
the project as existing network members (see (2) above). We had also worked previously in the 
area of CATS when we ran a Credit Operational Practitioner Group where colleagues from FE and 
HE shared their experiences.  In many ways, the CATS project and steering group has continued 

https://www.gov.uk/government/publications/industrial-strategy-uk-sector-analysis
https://www.gov.uk/government/publications/industrial-strategy-uk-sector-analysis
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this work, but enabled and supported the setting up of actual articulation between programmes.  
 

 Barriers and problems faced 
 
As expected in a project of this nature, the degree of engagement from stakeholders and partners 
has been variable. In particular, it has at times been difficult to gather information about the 
progress of individual projects. 
 
In terms of developing articulation agreements, there is no financial incentive for FE to establish 
such links with HE.  Again, at HE level, once agreements have been brokered, there is the 
difficulty of ensuring that due oversight is given to them / they don’t just gather dust.  Staff working 
on the project have specifically commented on the value of having Linking London to act as an 
independent broker here.  
 
Juggling different time-scales and priorities has been an ongoing difficulty in some areas, which 
have not always been resolved. The start date of July 2012 proved to be a bad time for colleges 
and universities involved.  Marketing material for inclusion in college and university prospectuses 
also needs to be ready by December, which is too early for developments resulting from the 
project for September starts to be included.   
 

 Innovative or extension of present practice. Examples of new qualification 
design and/or learning delivery 

 
As mentioned previously, work at Middlesex has extended into other areas – a client is interested 
in integrating CMI recognition into the Advanced Diploma Retail Banking Practice (60 credits at 
level 6) and Postgraduate Certificate Retail Banking Practice programmes (60 credits at level 7). 
Articulation Agreement work at Westminster Kingsway College also resulted in agreements with 
Birkbeck in the area of ICT / Information Systems & Management, rather than pure Management 
per se.  
 

 Possibilities for Scale and Transfer – other sectors, occupational areas, sub-
regions 

 
There is no reason why the whole project methodology could not be transferred into other 
curriculum / occupational areas, although with the caveat that it is much easier to achieve buy-in 
with the allocation of small amounts of pump-priming for individual institutional projects. 

 

 Examples of Level 4 units/modules in a Level 3 qualification 
 
The only project where something akin to this has occurred is the project at City of Westminster 
College where staff, having realised that one of the HND Business Ethics learning outcomes 
closely resembled the BTEC Level 3 Extended Diploma in Business ‘Understanding Business 
Ethics’ Distinction learning outcome, developed a Distinction task for the unit which gave Level 3 
learners the experience of HE teaching and learning.  This has apparently worked well. The 
project lead at City of Westminster College delivered six presentations to a total of approximately 
130 staff as part of the College’s CPD ‘Supported experiments day’ recently and the teaching 
/learning resources that have been used on the project have now been incorporated into all level 3 
BTEC programmes for the next academic year.  This innovative contribution to the ‘stretch and 
challenge’ agenda was commented on recently during the College’s Ofsted inspection. 
 
 

 Examples of new partnerships not originally envisaged 

Relationships with the professional and awarding bodies have been cemented as part of project 
activity and these will continue after the life of the project, particularly between CMI and City & 
Islington College and Middlesex, and ILM and Westminster Kingsway College.  
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New partnerships have necessarily been forged through articulation agreement work. 

 

 Relationship to Coalition Government Growth Agenda – see BIS 
Economics Paper No 18 - 
https://www.gov.uk/government/publications/industrial-strategy-uk-
sector-analysis 

 
https://www.gov.uk/government/publications/industrial-strategy-uk-sector-
analysis 
 
The report points out that professional and business services are a source of comparative 
advantage and that the sector has in the past made a very significant contribution to UK growth.   
Clearly the management sector has a role to play in this and through its outputs, the project is 
contributing, potentially, to the supply of more highly educated business managers. In July, as 
noted earlier, we disseminated the new articulation agreements offer achieved through the project 
with the London Councils and other key employer representatives, namely, unionlearn, Jobcentre 
Plus and London Chambers of Commerce. 
 

Key Learning Outcomes 
 

 The CATS project has highlighted the value of working collaboratively to kick-start 

processes such as APEL and the dual accreditation of professional qualifications, and 

integrating such work with the development of ongoing college / university policy means 

that there is more chance of these developments being sustainable beyond the life of the 

project. Project partners have indicated that they have valued the steer from the project 

which has facilitated the building of new relationships and professional expertise. 

 How important it is that staff working with credit are clear about the specific processes 

involved.  A particular project response has been the development of the online ‘Guide to 

Understanding and Using Credit.’ Feedback so far suggests this has been welcomed by 

staff. 

 That pump priming specific developments with the carrot of project funding works and is 

testament to the value of small amounts of money coming at the right time to fund activity 

that would otherwise not necessarily occur. 

 Developing a community of practice takes time but, one of the challenges the project set 

itself, linked to project sustainability, has been to kick-start the process of developing a 

register of expertise of credit practitioners who will link in with each other for issues of 

professional support and development. We will shortly be discussing the issue of legacy 

work here with Birkbeck, as well as setting up a national group on LinkedIn. 

 There is demand for developing understanding and practice in such areas as the 

integration of professional qualifications and APEL.  However, coherent links with 

professional & awarding bodies do not always exist and it is often a case of institutions not 

knowing where to start.  Organisations such as AoC, conceivably, have a valuable role to 

play in signposting and supporting activity here. 

 

5. Dissemination Activities  
(Please provide examples such as events, toolkits, templates and future 
dissemination plans) 

https://www.gov.uk/government/publications/industrial-strategy-uk-sector-analysis
https://www.gov.uk/government/publications/industrial-strategy-uk-sector-analysis
https://www.gov.uk/government/publications/industrial-strategy-uk-sector-analysis
https://www.gov.uk/government/publications/industrial-strategy-uk-sector-analysis
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Project dissemination is already underway and we held a Flexibilities workshop as part of the 
Linking London conference on 24 May 2012 and a Project Dissemination event on 14 June 2013, 
which were both well attended.  We are, also, due to deliver a poster presentation at the SEEC/  
HEA Conference on July 22. We have developed a discrete section of the Linking London website 

for the project - http://www.linkinglondon.ac.uk/cats-project/ -  and all documentation, including 
case studies, will be made available there for reference after the end of the project, as well as on 
the national project website through AoC - http://www.cat-pilot-projects.net/ 

 

6. Future Plans 
(What will be the legacy of the project including future plans) 
 
The project has kick-started a number of developments in partner colleges and universities which 
will continue after the end of the project.  We see next steps very much in terms of building a 
professional network of people interested in developing and working with CATS, as a way of 
consolidating and building on current developments.  This will, hopefully, be taken forward through 
Birkbeck and the ongoing work of Linking London. 
 
We will resume dialogue with the AoC in the autumn about a possible student guide and material 
for IAG advisers. 

 
7. Policy Implications?  

(For example what institutional and funding changes could be implemented to 
improve the development of CATS  and vocational learners progression) 
 

 There needs to be increased visibility of these processes in institutions 

 More funding needs to be made available to support developments 

 Developments need to be quality assured 

 There needs to be a national system so that everyone is clear about what these 
processes can do 

 The progression routes for vocational learners, in particular, need setting out clearly 

 There should be tracking and recording mechanisms from HEFCE on a national data-base 
(linked to the work of jisc) 

 There needs to be some sort of legal or funding drive / imperative 
 
 

8. Please provide any further documentation the Project has developed 
which you think could be relevant 
 

 CATS Staff Handbook – Mick Betts, MLB Education Consulting 

 CATS Project External  Evaluation – Lyn Brennan, BB Academic Consulting 

 CATS Peer Evaluation – Hugh Joslin & Lindsay Perrin, University of Greenwich  

 Articulation Agreements – From City & Islington College, Hillcroft College and 
Westminster Kingsway College to Birkbeck and from City & Islington College to Middlesex 
University 

 Project Case Studies -  (Birkbeck, University of London; City & Islington College; City of 
Westminster College; Middlesex University; Westminster Kingsway College) 

 Leaflets for prospective students 

 Leaflet for employers  

 Poster 
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