
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Independent Evaluation of the Linking London CATS Project 
 
 
 
 
 
 
 

A Report by BB Academic Consulting Ltd. 
 
 

 
 
 
 
 
 
 
 
 
May 2013 
 
 
 
 
 
 
BB Academic Consulting Ltd 
31 Meadow Bank Avenue 
Sheffield 
S7 1PB 
 
Tel:  0114 258 2340 
Email:  bbacademic@btinternet.com  



 2 

Summary of findings 
 
This Report has been commissioned to evaluate the Linking London Credit 
Accumulation and Transfer Scheme (CATS) Management Project, which is one of six 
projects funded nationally by BIS and administered by the Association of colleges 
(AoC) and supported by the Skills Funding Agency. The Project aimed to develop a 
flexible credit-based curriculum in the area of management courses to support the 
progression of students from level 3 programmes in business or vocational courses 
in London, to Level 4 courses in management and related disciplines in universities 
that are part of the Linking London network. The Project has been led by Linking 
London in association with a group of partner colleges, universities and professional 
bodies. The Project also sponsored a number of individual projects to explore 
specific themes within the overall project.  Some of these have extended the focus of 
the Project to include progression within higher education from Foundation degrees 
to honours degrees.  Others have developed pathways that incorporate achievement 
of professional body qualifications and membership into academic programmes. 
 
The Report finds that: 
 

1. The Project has been very well managed by Linking London.  Without 
exception, partners praised the diligence and patience of the Linking London 
Director, Sue Betts and the Project Manager, Pam Calabro.  All of the reporting 
requirements have been met on time, including the Interim Project Report, and 
the Reports required every two months for the CATS Project Community of 
Practice Development.  Preparation for, and follow up from, Steering Group 
meetings has been excellent.  Various staff development events have been well 
managed, as have meetings to facilitate the signing of Articulation Agreements.  
Liaison with those taking part in the other five projects and with those involved 
in the peer evaluation at the University of Greenwich has been good. The 
Project management team have also been successful in engaging the 
involvement of other bodies which are not partners to the project; for example a 
Memorandum of Understanding has been signed with SEEC, which has agreed 
to endorse the Guide to Credit that is being produced by the Project and will 
support a shared approach to facilitating credit practice.  

 
2. Key Project outcomes have been achieved.  One such outcome relates to the 

development of a model of credit transfer. The Project took the decision not to 
produce a single model as the two university partners selected for the Project 
were chosen precisely because they had different reputations and experience; 
Middlesex University is a modern university with extensive involvement in work 
based learning and Birkbeck is a research intensive university which is subject 
to the regulations of the University of London.  Both have existing systems in 
operation for credit transfer that could not realistically be incorporated into a 
single framework. The model developed by Middlesex University in the context 
of Higher Apprenticeships, demonstrates the benefits of drawing on its 
distinctive approach to work based learning.  By integrating the requirements of 
professional body membership into its modules, the University has been able to 
use its work based learning framework to articulate a transferable model that 
will be applicable to other subject areas.  More detail of this development can 
be found in section 5.2 of the main report.  

 
3. There has been mixed success in forging Articulation Agreements: fewer are in 

place than originally anticipated and, although a number have now been signed, 
it has taken longer than expected to reach agreement.  It is not clear why this is 
the case, as there seems to have been a number of unrelated reasons for 
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delays or failure to reach agreement. However, two issues can be identified 
which may have contributed. Firstly, the two universities are not existing 
partners of the colleges taking part in the Project. This has had the 
consequence that colleges are already necessarily involved with other 
universities that are natural progression partners or validating partners.  A 
second issue is that Birkbeck is subject to the regulations of the University of 
London, which requires 50% of the credits leading to a qualification to be 
completed at the University.  This is seen as a deterrent to students who seek 
to progress from Foundation degrees elsewhere to an honours degree at 
Birkbeck as they are required to achieve an additional 60 credits beyond what 
would be required at other universities. Further details can be found in section 
2.2 of the main report. 

 
4. The Project has supported five individual projects, each of which has developed 

specific themes that underpin the overarching aims of the Project.  Of these five 
projects: those at Middlesex and CANDI have progressed well and are more or 
less on schedule; the project at Birkbeck College is slightly behind schedule, but 
is expected to complete on time; the project at City of Westminster College is 
behind schedule and is likely to experience difficulties in completing the 
evaluation of the project within the timeframe set for the Project; the project at 
Westminster Kingsway college is behind schedule and there have been 
difficulties in gaining information about how it is progressing.  Full details of 
these projects can be found in Section 5 of the main report. 

 
5. The engagement of professional bodies taking part in the project has been 

good.  They have reported that the enhanced opportunities to integrate 
professional qualifications with academic study have been well received in their 
study centres. However they also reported that, although they have been 
involved through the Project in collaboration with colleges to map their 
qualifications against specific courses, this is not feasible on a national scale. 
Instead they are seeking to reach general agreement about the credit value of 
their qualifications in different types of programme offered by colleges and 
universities.  

 
6. Preparation of a staff handbook, ‘A Guide to Understanding and Using Credit’ is 

well underway.  It has been agreed that this will become an online, interactive 
resource that will be constantly updated and thus will be sustainable beyond the 
life of the Project.  This strategy will also enable the transferability of the 
resource to other contexts and will be available for use by credit practitioners 
locally, regionally and nationally.   A further positive outcome is that agreement 
has been reached to create a Linking London Credit Directory and Register of 
Expertise to support staff working collaboratively within the area of credit 
transfer in FE / HE.  It is intended that the Directory and Guide together will act 
as a living resource for credit practitioners.  The Guide and Directory will 
together facilitate the transferability and sustainability of the Project outcomes. 
The project team will need to explore sources of funding to support this 
continuation work.  More details can be found in Section 2.6 of the main report. 

 
7. There have been some positive spin-offs to the Project as a whole, which 

demonstrate its capacity for transferability. For example, Westminster Kingsway 
College has already begun to discuss opportunities for creation of Articulation 
Agreements with Middlesex University in courses other than management.   
Birkbeck have indicated a desire to widen their range of Articulation 
Agreements to include IT with Management courses. 
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8. A major challenge for the Project has related to timescales.  The start date of 
July 2012 proved to be a bad time for colleges and universities, as apart from 
issues about annual leave periods, timetables and workloads for the academic 
year 2012 -13 are already fixed.  The end date of July 2013 does not cover a 
period that is long enough to evaluate the success of a longitudinal project 
concerned with progression. Marketing material for inclusion in College and 
University Prospectuses needs to be ready by December, which is too early for 
developments resulting from the project for September 2013 starts to be 
included. The validation events for Foundation degrees, or other higher 
education courses delivered in colleges, need to be completed by Easter in 
order to start in September of the same year; this has affected individual 
projects that are working with professional bodies to integrate professional 
qualifications. 

  
9. It is evident that many staff in colleges, universities and professional bodies had 

already been allocated heavy workloads prior to the commencement of the 
Project.  For this reason, some partners have experienced difficulties in 
committing fully to the Project. These problems have been exacerbated by staff 
illnesses and absences and, in the case of two of the professional body 
partners, by internal reorganisations.  

 
10. Communication between some of the partners and the Project team has been 

problematic, despite extensive efforts by the Project Manager. Similarly some 
partners who were approached for the purpose of this evaluation either failed to 
respond to emails and telephone calls requesting their participation or only 
responded after a number of earlier attempts to make contact.  This suggests 
there is a need to put in place more stringent reporting mechanisms.  

 
11. There is little evidence of communication between partners outside of the formal 

meetings of the Steering Group or through collaboration on individual projects.  
In addition there is some concern that there is insufficient communication in 
some institutions between representatives on the Steering Group and the teams 
carrying out the work.   It could be beneficial to investigate strategies for more 
collaborative and inclusive approaches to partnership working. 

  
12. Recommendations: 

 
 It will be necessary to ensure that IAG materials that are scheduled for 

completion at the end of the Project are widely disseminated.  This is 
particularly important because the timing of the Project has meant that 
enhanced opportunities created through the work of the Project will have 
missed the deadlines for inclusion in internal prospectuses.  

 
 It will be necessary for the project team to provide continuing support to 

institutions and organisations beyond the end of the project to enable them to 
embed developments.  Sources of funding will need to be identified for this 
purpose. Similarly, some continuation work will be necessary in order to 
complete the evaluation of project outcomes, as these cannot be completed 
before the formal end of the Project. 

 
 It is recommended that ongoing support be provided to ensure effective 

updating and use of the Guide to Understanding and Using Credit, and to 
maintain the network of practitioners identified within the Directory of 
Expertise. It will be useful to explore sources of funding to support this 
activity. 



 5 

 
 For future projects, or the ongoing maintenance of the outcomes of the 

current project, it would be beneficial to find alternative ways of bringing 
partners together.  At present, most communications and actions are 
channelled through the Project Manager and there is not enough shared 
responsibility for monitoring progress.  
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The Report 
 
1. Introduction 
 
1.1 Lyn Brennan, a Director of BB Academic Consulting Ltd., is an academic 
consultant with extensive experience of project leadership in the field of work-based 
learning. She is a provider of design and development consultancy to companies and 
organisations developing programmes from access level to postgraduate level, and 
as such is familiar with credit frameworks, processes of credit transfer and the FE / 
HE interface. She worked for many years at a senior level in higher education.  
 
Background to the Project 
 
1.2 The Project is one of a number of Credit Accumulation and Transfer Scheme 
(CATS) Pilot Projects, funded by BIS, administered through the Association of 
Colleges (AoC), and supported by the Skills Funding Agency.  The Project has been 
designed to pilot ways of offering flexible progression routes that will overcome 
barriers to progression to higher level / degree courses in management. It has 
focussed on opening up options for learners by illustrating how FECs, Professional 
Bodies and HEIs can work together to provide a flexible ladder of educational 
opportunity through the provision of flexible learning opportunities, by strengthening 
the recognition of APEL (the Accreditation of Prior Experiential Learning) and the 
accreditation of professional qualifications.  To this end, a further aim of the Project 
has been to create Articulation Agreements between sending and receiving 
institutions, which specify the courses available for progression to higher levels for 
Level 3 learners, and for progression to honours level (Level 6) for learners studying 
Foundation degrees at levels 4 and 5. The Project also plans to provide Information, 
Advice and Guidance materials, which will specify the management offer available to 
students.  
 
1.3 In addition to these first order objectives, the Project has supported a number of 
Partner individual projects, which address specific themes within the overall Project. 
These are:    

a. Integrating professional recognition into the development of higher 
education qualifications. A project led by Middlesex University in 
association with the Chartered Institute of Builders (CIOB) and the Royal 
Institute of Chartered Surveyors (RICS)  

b. Developing an integrated management curriculum. A collaboration 
between City and Islington College (CANDI) and the Chartered 
Management Institute 

c. Supporting progression through the accreditation of prior certificated and 
experiential learning. A project within Birkbeck College, University of 
London 

d. Supporting the progression of students from level 3 programmes in 
business to a range of higher education and training opportunities. A 
project at City of Westminster College 

e. Exploring the possibilities of mapping and accrediting existing 
professional qualifications to elements of HE provision. A project at 
Westminster Kingsway College.  

 
 
1.4 This evaluation has looked at both the overarching aim of the project to develop a 
CATS model that can overcome barriers to progression to higher level / degree 
courses in management, as well as the specific areas addressed through individual 
projects and case studies.   
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Methodology 
 
1.5 In order to evaluate the Project against its objectives, a primarily qualitative 
investigation has been undertaken. This was backed by secondary analysis of 
Project data and materials.  
Primary research included: 

• Face- to- face interviews with selected partners involved in the individual 
projects; 

• Telephone interviews with selected partners 
• Meetings with the Project Director and Project manager 
• Meeting with the author of the CATS Staff Handbook  
• Attendance at meetings of the Project Steering Group  

 
Secondary research has comprised:  

• Monitoring by the Project team of progress in relation to the (regularly 
updated) Project plan;  

• Reports made every 2 months to the AoC on Community of Practice 
Development;  

• Reports of Steering Group meetings; 
• Ongoing development of Project outputs 
• Reports of meetings with other project teams for the purpose of peer 

evaluation. 
 
2. Achievements of milestones and targets against Project aims and objectives 
 
2.1 Developing a flexible, coherent and progressive management offer by 
removing barriers and improving opportunities to progress onto management 
level qualifications to improve access to the professions,  

Key to the achievement of this aim has been the integration of professional body 
qualifications into programmes offered by partners. It had originally been intended 
that three professional bodies would be involved in this development, the Chartered 
Management Institute (CMI), Institute of Leadership and Management (ILM) and the 
Institute of Administrative Management (IAM).  However, although they wished to 
remain involved with the Project, due to internal reorganisation of the Institute, the 
IAM has not been able to take part in the detailed work of the Project at this time.  
However, professional bodies involved in Construction Management have entered 
the frame through their collaboration with Middlesex University in developing Higher 
Apprenticeships. 

 
Notable successes have been achieved:  

 
a. CANDI has achieved approved centre status with CMI, which has facilitated 

the integration of CMI management and leadership qualifications at level 5 
into the Foundation degree in Public Service Management delivered at the 
college and validated by London Metropolitan University (LMU), which is not a 
partner in the current Project. Some difficulties have been encountered with 
the timing of this work in relation to Project timescales.  Specifically, CMI 
would normally expect to take up to six months to complete the centre 
approval process and mapping of the outcomes of its qualifications against 
the Foundation degree curriculum. However, there have been delays in 
conducting this mapping, which has made it difficult for CANDI to identify and 
redress any gaps in the Foundation degree curriculum to ensure that all 
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required elements of the CMI qualifications are incorporated.  Not only has it 
not been possible to complete the mapping in time for the validation event for 
the Foundation degree at the end of March, it is also too late to include details 
of the dual award opportunities into the College Prospectus.  An Articulation 
Agreement has been signed with Birkbeck to enable students to progress to 
honours degree level from the Foundation degree.  However, the requirement 
of the University of London regulations to which Birkbeck must conform, 
specify that all students must complete at least 50% of the credits required for 
an honours degree at Birkbeck College.  As a result, students will be required 
to complete a further 180 credits in addition to the 240 credits achieved on the 
Foundation degree, which has considerable time and fee implications.   
CANDI have, however, reached agreement for progression to honours 
degrees at London South Bank University. The latter are not part of the 
current project, but do already have approved centre status with CMI and will 
only require students to complete a further 120 credits at Level 6. 
 

b. Middlesex University has been working with professional bodies in the 
Construction Industry to develop Higher Apprenticeship programmes to 
enable those successfully completing university qualifications, to gain 
professional membership. Particular success has been achieved with the 
Royal Institute of Chartered Surveyors (RICS).  RICS have worked with the 
University to develop a new pathway to chartered membership through 
Higher Apprenticeships in which the required professional competences are 
demonstrated whilst studying and applicants only have to complete the Ethics 
module in order to gain chartered status. Discussions have taken place with 
other professional bodies in the Construction Industry with a view to 
developing similar outcomes; progress with the Chartered Institute of Building 
(CIOB) has been slower but the possibility of similar developments is now 
looking more positive. 
 

c. It is understood that discussions are taking place between the Institute of 
Leadership and Management (ILM) and Westminster Kingsway College 
(WKC) to gain dual awards and integration of the achievement of professional 
body membership into Foundation degree delivered by the College.  
However, WKC have not responded to requests for interviews, and although it 
is understood that work is progressing on this front, it has not been possible 
for the independent evaluator to report on progress at this point.  
 

d. In summary, although there have been significant achievements in respect of 
the development of curriculum models which aim to integrate academic and 
professional qualifications, there are issues relating to timescales which have 
been challenging in the context of the current Project. It would also appear 
that, because the professional bodies are national organisations, it can be a 
lengthy process to enter into detailed mapping of the learning outcomes of 
their qualifications and the learning outcomes of the modules of specific 
institutions.  Instead, professional bodies need to reach agreement with 
institutions to recognise the generic credit value of their qualifications and, in 
turn, institutions need to develop strategies to ensure that the learning 
outcomes of professional body qualifications are integrated into the 
curriculum.         
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2.2 Articulation Agreements to ensure progression opportunities to and from 
HE and vocational and professional qualifications  

Two receiving institutions, Birkbeck and the Work Based Learning Unit at Middlesex 
University, were chosen for their ability to offer a flexible framework and 
evening/part-time provision. 

 Progress towards completing signed Articulation Agreements has been 
slower than anticipated and at the time of writing fewer agreements have 
been signed than was originally planned.  To some extent this has resulted 
from the tendency of professional bodies to operate on different timescales 
from those in place in educational institutions. Various events within the 
colleges, such as audits, staff replacements and staff illness have also 
interrupted progress.  

 To date signed agreements are in place for progression to Birkbeck College 
from courses at CANDI, Westminster Kingsway College and Hillcroft College.  
Articulation Agreements relate to progression from vocational courses and 
Access courses at Level 3, and for progression to honours degrees from 
Foundation degrees.  

 No Articulation Agreements have been signed for progression to Middlesex 
University.  Developments were initially delayed because of the need to 
replace the post of Head of Admissions at the University. Once discussions 
resumed, the planned agreement for progression from the Women into 
Management course at Hillcroft College fell through because the University 
felt that the course did not cover the key literacy, numeracy and study skills at 
level 3 which are necessary for level 4 courses. There were also concerns 
about skills development in the Access course. Discussions are still underway 
in respect of an Articulation Agreement between the University and CANDI 
and it is hoped that this will be completed shortly.  

 The City of Westminster College decided against developing Articulation 
Agreements with the two receiving higher education providers in the Project 
because they feel that neither are their natural partners.  Their students tend 
to go to other local universities, some of which are their validating partners.  

 All of the partners expressed appreciation for the input of considerable time 
and effort from the Project team, especially the Project Manager, without 
which they would have been unable to make the progress that has been 
achieved.  

2.3 The development of IAG resources to improve the quality and clarity of 
information on HE management opportunities. 

Production of IAG materials to publicise the opportunities available to learners is tied 
in to the timescale for dissemination of the outcomes of the Project.  The Project 
team have already begun the process of planning for the production of materials, and 
have recently held meetings with the designer.  All that can be reported at this stage 
is that activities relating to this aim are on schedule, but not yet complete. 

2.4 Developing and embedding systems to recognise and accredit older 
learners’ prior learning and experience through the Accreditation of Prior 
Experiential Learning (AP(E)L). 

Middlesex University already has APEL arrangements in place.  However, this is not 
currently the case at Birkbeck College but one of the individual projects is underway 
at Birkbeck College and is described below in 5.4.  This project, which is designed to 
develop a process for APL and APEL within the Department of Management at 
Birkbeck College is slightly behind schedule but is expected to deliver within the 
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timeframe set for the Project. In addition, production of the Staff Handbook ‘A Guide 
to Understanding and Using Credit’ includes guidance on utilising APEL processes.  
This Handbook is discussed in more detail below in section 2.6.  A ‘spin-off’ from this 
has been the decision to create a Credit Directory & Register of Expertise, which will 
link to the Guide and can be used to assist staff responsible for providing advice and 
guidance. 

2.5 Production of case studies from participating partners 

A final decision about the number of case studies that will be reported has yet to be 
made.  However, it is anticipated that there will be case study reports from each of 
the five individual projects, which are described in 5.2 to 5.6 below. As noted in these 
accounts, it has not been possible to gain information about progress on all of these, 
which makes it impossible to confirm the number of case study reports that will be 
received. 

2.6 Production of a staff handbook, to ensure the transferability and 
sustainability of the methodology developed 

On the advice of the consultant appointed to produce this Guide, it was agreed that 
this should become an online, interactive resource that would continue beyond the 
life of the Project.  This strategy provides the added benefit that other institutions and 
organisations, locally, regionally and nationally, will be able to access and use the 
materials. It is presented in a Question and Answer format; each section can be 
accessed directly according to the questions users have, and in turn, users will be 
encouraged to add their own contributions, by asking further questions and/or 
providing additional solutions to problems they have encountered.  

A further outcome is that it was decided to create a Linking London Credit Directory 
and Register of Expertise to support staff working collaboratively within the area of 
credit transfer in FE / HE.  It is intended that this Directory will operate alongside the 
Guide to provide additional input in response to questions asked and problems 
shared. 

The Guide and Directory together would seem to be excellent outcomes of the 
Project that will facilitate the transferability and sustainability of the Project outcomes.  

4. Engagement of shareholders and partner commitments 
4.1 As expected in a project of this nature, the degree of engagement from 
shareholders and partners has been variable. The commitment of the Linking London 
Director and the Project Manager to maintaining the engagement of shareholders 
and partners has been crucial to its success. 
   
4.2 Attendance of partner representatives at Steering Group meetings has been 
generally rather low, at least recently.  Inevitably, some members have been forced 
to send apologies because of engagements elsewhere or because of ill health; of 
greater concern are instances where members have neither attended nor sent 
apologies for absence or identified a substitute.  
 
4.3 There has been some concern expressed about lack of communication in 
colleges and universities between Steering Group members and staff responsible for 
carrying out either individual projects or developing Articulation Agreements.  In 
particular, it has at times been difficult to gather information about the progress on 
individual projects, especially at City of Westminster College and Westminster 
Kingsway College. 
 



 11 

4.4 There has been good engagement at Steering Group level from the professional 
bodies, especially CMI and ILM. The Institute of Administrative Management had to 
reduce its commitment to the project because of internal reorganisation but has 
expressed its intention to re-engage with project-related activities at a later date. CMI 
and ILM have been active in mapping the outcomes of their qualifications to those of 
vocational courses delivered in the colleges.   
 
4.5 The Open College Network in the London Region and City and Guilds are 
awarding bodies with representation on the Steering Group. Although neither has 
been directly involved in project activities, OCNLR appear to have provided good 
support in the development of Articulation Agreements relating to courses for which 
they are the awarding body. On the basis of attendance at Steering Group meetings, 
it would seem that City and Guilds have not been actively engaged with the project.    
 
4.6 The LL Director and the Project Manager have maintained good contact and 
exchange of information with the Association of Colleges who are the administrators 
of the Project on behalf of BIS and the Skills Funding Agency, with the Project peer 
evaluation partners at the University of Greenwich, and with the project managers of 
the six other related projects.  All required reports have been completed on time. 
 
5. Partner Individual Projects 
 
5.1 Each of the five individual projects develops specific themes that underpin the 
overarching aims of the Project.  Of these five projects: those at Middlesex and 
CANDI have progressed well and are more or less on schedule; the project at 
Birkbeck College is slightly behind schedule, but is expected to complete on time; the 
project at City of Westminster college is behind schedule and is likely to experience 
difficulties in completing the evaluation of the project within the timeframe set for the 
Project; the project at Westminster Kingsway college is behind schedule and there 
have been difficulties in gaining information about how it is progressing. 
       
5.2 Integrating professional recognition into the development of higher 
education qualifications. 
 A project led by Middlesex University in association with the Chartered Institute of 
Builders (CIOB) and the Royal Institute of Chartered Surveyors (RICS)  
Focus of the Project 
The project has the stated aims to:  

 Develop a model for the development of work-based higher education 
programmes that build on and fully integrate professional recognition/access 
to professional body membership; 

 Document the approaches and processes that emerge from and are applied 
in the practice of developing programme(s) in Construction Management that 
build in professional recognition from the Chartered Institute of Builders and 
the Royal Institute of Chartered Surveyors; 

 Demonstrate innovative approaches to higher education curriculum 
development driven by the aim to enable individuals to become 
professionally competent;  

 Identify specific curriculum development opportunities/requirements related 
to Higher and Professional Apprenticeships;  

 Provide a model that can be applied to a range of other professional/industry 
sectors. 

 
Context for this work 
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Middlesex University has been working with professional bodies in the Construction 
Industry in the development of Higher Apprenticeships.  As part of this development, 
they have sought to simplify the process whereby graduates with higher level 
qualifications can achieve professional membership.  
 
Description of approach adopted / what did 
Previously the Royal Institute of Chartered Surveyors (RICS) has required applicants 
for chartered membership to complete a degree, to gain relevant experience and to 
complete the RICS Ethics module in order to gain chartered membership of the 
organisation.  RICS have worked with the University to develop a new pathway to 
chartered membership through Higher Apprenticeships in which the required 
professional competences are demonstrated whilst studying and applicants only 
have to complete the Ethics module in order to gain chartered status. This has been 
made possible because the University’s Higher Apprenticeship is a work based 
learning programme and thus opens up the possibility of demonstrating professional 
competencies through work. 
Similar discussions about developments have taken place with other professional 
bodies in the Construction Industry.  Progress has been slower with the Chartered 
Institute of Builders (CIOB) but the possibility of achieving similar outcomes is now 
looking more positive.     
In order to facilitate the achievement of chartered membership through Higher 
Apprenticeships, the University has built into the Apprenticeship programme new 
modules at Level 6 that embed the professional competencies required by RICS.  It 
is looking to do the same with CIOB. 
 
Analysis & discussion of achievements / outcomes 
Although in this project there have been difficulties in involving some of the relevant 
professional bodies, major achievements have been made with RICS, and may well 
extend to CIOB. Although others continue to be resistant, the existence of a 
transferable generic model should help further developments to be achieved. The 
key factor in success of the project has been fact that the University has a generic 
work based learning framework. Professional bodies are frequently deterred by the 
process of detailed mapping of professional competencies and requirements against 
the learning outcomes of a number of university modules.  By using the generic 
framework as the basis for the mapping, has cut out a lot of the detailed work 
involved and has facilitated easy identification of additional learning that needs to be 
undertaking by the development and integration into the programme of new modules 
in specialist areas.  
A key outcome from the project is the development of a transferable model that can 
apply to a wide range of higher apprenticeship and degree programmes. More 
generally, finding a way to align getting an academic university degree with gaining 
professional recognition through Higher Apprenticeships is a significant development 
that can be applied more generally within the UK. The requirement to articulate the 
model as part of the reporting process for the CATS Project has been a critical factor 
in enabling Middlesex to develop a generic transferable model that can be applied to 
other curriculum areas.  For example, the University, which already has approved 
centre status, is currently working with CMI, to achieve similar ends.  
 
Challenges 
 The construction sector is complex and there are a number of different 

professional bodies involved with their own vested interests.  It can therefore 
be difficult to get professional bodies to work together. 

 Some professional bodies regard Higher Apprenticeships as providing 
competition to their own professional qualifications. 
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5.3 Developing an integrated management curriculum: collaboration between 
City and Islington College and the Chartered Management Institute 
 
Focus of the Project 
The overarching aim of this project was to work in partnership with the Chartered 
Management Institute (CMI) in order to acquire Approved Centre status and to 
develop the College’s relationship with a nationally recognised professional body that 
is focused on management and leadership qualifications. This aligns with the 
College’s strategic aim to create new strategic partnerships that will directly and 
positively impact on the range and quality of its provision. 
 
Context of this work 
The specific focus of the project is to integrate CMI qualifications into the Foundation 
degree in Public Service Management, which has recently been reviewed and 
presented for validation to a new university partner, London Metropolitan University 
(LMU), which is not a partner in the CATS Project. The Foundation degree is 
validated for full-time and part-time delivery in order to offer more flexible learning 
opportunities for students, particularly those coming from a widening participation 
background. The intention is that by offering CMI credit based, portable 
qualifications, learners will be able to choose individual units, monitor their own 
progress and build up their qualification progressively. This would therefore support 
the aim of the CATS Project to develop a flexible credit-based curriculum in the area 
of management. 
 
In terms of progression the Foundation degree is designed to facilitate the 
progression of students, through articulation, onto the final year of an honours 
degree (level 6). As part of the project, and as a requirement for the Foundation 
Degree, the College is therefore exploring the possibility of establishing an 
articulation agreement with Middlesex University or Birkbeck, or another Linking 
London partner university not part of the current project, that would recognise the 
credit points developed by the College and CMI.  
 
Successful students who complete the course would also have the added benefit of 
receiving dual recognition from both London Metropolitan University (as the awarding 
university conferring the Foundation Degree) and CMI (as the body awarding CMI 
Awards through a Recognition of Prior Learning process).  The CMI Awards can be 
used to build credits towards a CMI Certificate or Diploma qualification. 
 
Description of approach adopted / what did 
The College is working with CMI to complete the necessary mapping and is writing 
new content as required to gain professional awards as well as to achieve the 
learning outcomes of modules. 
Work is underway with the College’s marketing departments to get details of the 
programme and the dual award options into prospectuses and other marketing 
materials. 
Discussions are also underway to explore progression opportunities with universities. 
 
Analysis & discussion of achievements / outcomes 
The process of gaining approved centre status with CMI was completed quickly, 
which is regarded as a major step forward. The College is now in a position to offer a 
range of CMI qualifications at various levels. It is anticipated that the option of 
gaining both a foundation degree and professional body membership will be 
attractive to learners, most of whom attend the College on a part time basis and are 
already in work.  
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Challenges 
 There have been delays on the part of CMI in completing the mapping of 

outcomes of CMI qualifications to module outcomes of the foundation degree 
course.  It has therefore been difficult for the College to identify what 
additional material may need to be built into the Foundation degree modules 
in order to satisfy CMI requirements.  

 There have been problems with timing as it has been difficult to prepare 
materials for the validation event at the end of March and deadlines for 
inserting Prospectus entries have been missed. 

 There have been issues about progression routes to honours level from the 
Foundation degree.  There is a poor match with honours level programmes at 
Middlesex; in consequence,  Articulation Agreements have been signed with 
Birkbeck.  However the University of London regulation, to which Birkbeck is 
subject, that requires students to complete at least 50% of the qualification at 
Birkbeck, means that students will need to complete an additional 180 credits 
in addition to the 240 credits already achieved on the Foundation degree. The 
cost of completing an additional 60 credits beyond what would be required 
elsewhere is likely to be a deterrent.   

 
5.4 Supporting progression through the accreditation of prior certificated and 
experiential learning: a project within Birkbeck College, University of London 
 
Focus of the project 
The project aims to: 
 
 support the more effective progression of part-time vocational learners 

through the wider recognition of prior certificated and experiential learning; 
 strengthen the recognition of prior certificated and experiential learning where 

possible;  
 explore the academic recognition of professional qualifications such as those 

offered by CMI.  
 develop materials which are specifically designed to raise potential students’ 

awareness of APL/APEL processes in the Department of Management;   
 organise a dissemination event to provide Information, Advice and Guidance 

colleagues from partner colleges to help ensure that they are familiar with 
what is available to students at Birkbeck.  

 
Context of this work 
 
The majority of students at Birkbeck College, are part-time mature students who are 
working in the day and studying in the evening.   It is felt that by raising the 
awareness of opportunities for learners to gain recognition of any relevant prior 
learning will enable learners to shorten their programme of study and therefore 
reduce the cost of studying. Although the University has APL regulations in place, 
there is little information about it on the website; and although currently there are 
regulations relating to the accreditation of prior experiential learning, they are used to 
only a limited extent. Through this project, it is hoped that the recognition of prior 
learning will become a natural part of the University’s provision and that that this 
provision can be extended to accommodate wider recognition of prior experiential 
learning. 
 
It is essential to the success of the project that staff in the University and in the 
partner colleges can provide relevant guidance and information to potential students.  
For this reason the outputs of the project will be aimed at three different audiences:  
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potential students from partner colleges, staff in the Department of Management and 
Information, and Advice and Guidance workers in the partner colleges. 
 
Description of approach adopted / what did 
Desk research to review materials from other HE institutions in order to identify best 
practice in the design of AP(E)L processes has been completed. Work is currently 
underway to develop a sustainable AP(E)L process in the Department of 
Management.  At the time of writing this work is behind schedule, but the project lead 
is confident that the work will be completed shortly as most of the groundwork has 
been done. 
Once AP(E)L processes have been developed, work will progress to develop 
information for potential applicants on how to apply for APEL and this will be made 
available both on-line and in hard copy. A proposed event to disseminate information 
on APL/APEL processes and opportunities in the Department of Management for 
Information, Advice and Guidance staff from partner colleges is still anticipated to 
take place as planned.  However, this will now not take place in April/May as was 
originally scheduled but has been scheduled for June. 
 
Analysis & discussion of achievements / outcomes 
As the work is behind schedule, there is little evidence available to demonstrate what 
has been achieved to date.  However, there are no reported obstacles to progress 
other than the pressure of workloads.  In any event, it will be some time before the 
full impact of the outcomes of the work can be evaluated, as the first students to 
benefit from the developments will not come on stream until September 2014 at the 
earliest. 
 
Challenges 

 there are currently no regulations in place at Birkbeck College relating to the 
accreditation of prior experiential learning; 

 
 the project lead believes that there are different pedagogic principles relating 

to experiential learning and disciplinary learning. Disciplinary learning tends 
to focus on the content of the learning, whereas experiential learning 
focuses more on the process of learning.  There is tension between these 
approaches, which could mean that staff in the Department of Management 
will find it difficult to engage with APEL processes. It is hoped that the 
provision of information about the process of APEL, currently being 
undertaken through the project, will go some way towards addressing this 
issue. It may be a difficult task to convince staff that these approaches 
should be seen as complementary rather than in opposition; 

  
 staff may not be confident in their abilities to evaluate experiential learning.  

However, the University currently uses written tasks or presentations as an 
assessment tool, rather than the more commonly used portfolio. As written 
tasks and presentations are assessment tools widely used already in 
standard assessments, this may make it easier for staff to gain confidence in 
assessing prior learning achievements; 

  
 As part of the University of London, Birkbeck College is constrained by the 

regulation that specifies that a minimum of 50% of a qualification must be 
completed at the University.  This poses a problem for progression from a 
Foundation degree completed at a partner college or another university to 
an honours degree at Birkbeck.  The University has a work-based learning 
honours degree in Professional Studies that was designed specifically as a 
top up to its own Foundation degrees, but is also offered to students who 



 16 

have completed a Foundation degree elsewhere.  However, students who 
transfer in must complete a further 180 credits in addition to the 240 credits 
already achieved through the Foundation degree, whereas ‘home’ students 
are only required to achieve a further 120 credits.  At the current level of 
fees, this could be a serious deterrent for students wanting to progress to 
honours. 

 
5.5 Supporting the progression of students from level 3 programmes in 
business to a range of higher education and training opportunities: a project at 
City of Westminster college 
 
Focus of the project 
The project aims to develop a flexible credit-based curriculum in the area of 
business, management and administration provision at Level 3 and 4 and to support 
the progression of students from level 3 programmes in business to a range of higher 
education and training opportunities. A further aim of the project is to develop 
teaching and learning resources for Level 3 teachers and learners to prepare them 
for higher education and training at Level 4.  
 
Context of the Work 
The College is looking to develop new and imaginative strategies for transitioning 
learners from Level 3 to Level 4 as it is believed that there is insufficient flexibility in 
current arrangements, which may deter applicants from undertaking programmes of 
study at higher levels, and may result in students at Level 4 repeating content 
already covered at Level 3.  Developing clear progression routes will encourage 
applicants to apply for higher level courses and may also become a significant factor 
in determining which institution an applicant chooses to apply for.  
The College is also looking to provide teaching and learning resources that will 
prepare and support learners to step-up to undergraduate level.  Although it is 
acknowledged that some colleges and universities have developed literacy, 
numeracy and study skills programmes for students once they have begun their 
higher education level courses, little is provided at Level 3 that will prepare them for 
the demands of learning at Level 4 and above.  Materials have therefore been 
developed for delivery of Level 4 content and approaches into Level 3 programmes 
at the College.      
 
Description of approach adopted / what did 
Little appears to have been done in respect of the wider aims of the project to 
develop a flexible credit-based curriculum to support credit transfer into named 
higher education courses. There have been meetings with Middlesex about 
Articulation Agreements, and discussions have taken place with London South Bank 
University and the University of Westminster about the possibility of gaining a 
guaranteed offer of a place for students from City of Westminster College courses.  
 
There has however been progress in respect of the aim to give Level 3 students the 
opportunity to experience Level 4 teaching and learning. To this end the College has 
targeted a group of students on the second year of the Level 3 Extended Diploma in 
Business and has adapted an element of an EDEXCEL BTEC Business Ethics unit 
from the HND Level 5 as the chosen higher level teaching and learning they are 
delivering to this group.  They have selected it because the existing Distinction task 
on their Level 3 course closely matches the learning outcome of the Level 5 unit. 
They have incorporated a number of higher-level skills into the unit task, including 
the ability to conduct research into business and management issues. 
The first session on this took place at the beginning of May.  This is later than 
originally intended because the selected Level 3 unit is not delivered until the second 
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semester and the Distinction task cannot be completed until the pass and merit 
assessments have been done. The teaching is supported by a study pack. 
 
Analysis & discussion of achievements / outcomes 
 
The aim of developing a flexible credit-based curriculum to facilitate progression 
routes for students from level 3 programmes in business to a range of higher 
education and training opportunities has not been achieved.  Staff reported that 
creating Articulation Agreements with partners participating in the Project, would not 
in their view lead to a significant increase in the number of students applying to these 
Universities.  The majority of the students who apply for university admission do want 
to stay in London, but traditionally apply to other universities, such as London South 
Bank, and Westminster.  Although some do apply to Middlesex University, which is a 
Project partner, staff felt that it was unlikely that they could reach agreement on a 
guaranteed offer.  This is something that the Project team should follow up so as to 
identify the barriers that the College has voiced.  
 
Although later than originally planned, the development and delivery of teaching and 
learning resources to give Level 3 students the experience of level 4 teaching and 
learning has begun.  The material selected for this purpose relates to a Level 5 HND 
module, rather than Level 4 material as originally proposed.  However, the selection 
was justified on the basis of ‘best fit’ with the Distinction task outcomes of the Level 
3.  The team argued that there is not much difference in level between Levels 4 and 
5, which is a widely accepted position.  The case study material prepared for the 
session is well designed and requires students to conduct research to evaluate the 
impact of a company’s ethical behaviour on shareholders and business, which would 
appear to be consistent with the kind of activity that will be expected of them in 
higher education.     
The impact of this part of the project will be measured in three ways: 

a. a qualitative case study, based on two students intending to go to 
traditional universities and two intending to go to modern universities  

b. questionnaires and semi structured interviews  
c. evidence to be collected at the end of the first university semester in 

January 2014 
The time frame suggested above poses problems in the context of the time frame for 
reporting required by the Linking London CATS Project, as full evaluation will not 
take place until six months or more after the end of the Project.  The Project team will 
need to discuss with the City of Westminster College team how to gain interim 
feedback in advance of the final evaluation. 
 
The College anticipates that this development will form the basis of a cross college 
project to extend this approach to other courses and areas.  
 
Challenges 
 As mentioned above, staff at the College feel that there are issues relating to 

the development of a flexible credit based curriculum that could lead to 
Articulation Agreements - which is something that needs further exploration 

 The College delivers a number of HND programmes and has explored 
opportunities for progression from HNDs to honours degree programmes. 
There appear to be a number of issues here that need to be resolved.  In 
general, students are admitted to the beginning of the second year of a 
university programme, often repeating content that has been previously 
covered on the HND programme.  Developing clearer progression routes that 
include Recognition of Prior Learning would be useful but appears difficult to 
achieve. 
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 The College intends to embed its approach to developing Level 4 content 
within a range of Level 3 programmes, including Access courses.  This will be 
challenging as Access courses are more generic in nature and focus on skills 
development rather than content.   

 
5.6 Exploring the possibilities of mapping and accrediting existing 
professional qualifications to elements of HE provision. A project at 
Westminster Kingsway College 
 
Little can be reported about the progress of this project. It is understood that 
discussions are taking place between the Institute of Leadership and Management 
(ILM) and Westminster Kingsway College (WKC), as well as with the Chartered 
Management Institute, to gain dual awards and integration of the achievement of 
professional body membership into Foundation degrees delivered by the College.  
However, WKC have not responded to requests for interviews, and although it is 
understood that work is progressing on this front, it has not been possible for the 
independent evaluator to report on progress at this point.  
 
 
6. Recommendations 
 
 It will be necessary to ensure that IAG materials that are scheduled for 

completion at the end of the Project are widely disseminated.  This is 
particularly important because the timing of the Project has meant that 
enhanced opportunities created through the work of the Project will have 
missed the deadlines for inclusion in internal prospectuses.  

 
 It will be necessary for the project team to provide continuing support to 

institutions and organisations beyond the end of the project to enable them to 
embed developments.  Similarly, some continuation will be needed to 
complete the evaluation of project outcomes, as these cannot be completed 
before the formal end of the Project.  Sources of funding will need to be 
identified to support this ongoing activity. 

  
 It is recommended that ongoing support be provided to ensure effective 

updating and use of the Guide to Understanding and Using Credit, and to 
maintain the network of practitioners identified within the Directory of 
Expertise. Sources of funding will need to be identified to support this the 
continuation of this work.  

 
 For future projects, or the ongoing maintenance of the outcomes of the 

current project, it would be beneficial to find alternative ways of bringing 
partners together.  At present, most communications and actins are 
channelled through the Project Manager and there is not enough sharing of 
responsibility for monitoring progress.  

 
 
 
 
 
 
 


